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Evaluation and Obseryation of the Ptogran in ^Progress 

Evaluators visited the progriun on the average of three tines 
a month for purposes of on-slt:e oBiervation. and consultations,, with , 
the program director, staff, staff specialists and the PAC. This- 
section will consider key aspects of the progreun 'including 
facilities, materials, quality of teachers and instruct ion, program 
administration, staff development, and communication. 
' — Facilities in most participating schools vere good to- excellent. 
The" program at the->ranJlflin school this year was hotised in a roomy 
and quiet basement spacis with doors which was cainpeted aod panelled. 
An adjacent classroom that is less private was used byithe Physical 
Education specialist, and during quiet times, by the Title I speech, 
pathologist. The program at the Tufts School is still^onducted * 
in a small room whieh does not allow the variety of learning act- 
ivities t9^ake ;:>laee, that a larger room would accomodate. 
R«.duction in student enrollment /it. the Tufts enabled that school to 
free one room for use as a. gym. Another room may become available, 
and should be allocated to the Title Z program' which currently has 
inadequate .space there. . 
MatertaliB . . 

An excellent variety niaterials, bo£h hardware and software, 

was available for use 1^ the staff. The continued use of a. Central 

• * • 

Resource Center provided for circulation of inat6rials and insured 

their maximum eff^tive use by stiaff. 



Zn addition,, the practice, begun lai(t year, of allowing parents 
accesd^ to certain bboks, gamea, etc. through the itesource Center 
has continued "to provide a means of infoziaing peurents and 
helping them to participate in their childreits' education. A 
broad. rtmge of interest and readability levels are representd in 
all mater ials^hereby providing for the . vf^ing needs* of the 
children. . 
Instruction s 

In general, the LEAP staff of . instructors and specialitds did 
an excellent* job of providing diagnostic and instructional services 
to the Title Z children. A comprehensive set of diagnostic 
instruments and instructional materials are employed. The reading 
specialists provided diagnostic ^services for children when this 
was Requested by the Title I instructor or the classroom teacher. 



Vising, a variety of suitable tests. However in soina instances it 
was noted that testing iras redundant. As a result' of this, obser- 
vation, the reading specialists have reevaluated the Several 
ini§trume;tts they ^e so as to reduce this redundancy. Znscruction 
is based on the childfehs* diagnosed needs. As children enter the 
upper grades, intf)reased emphasis is giVen to comprehension skill 
developneptf; This is appropriate. However, some of these* children 
^continue to require instruction in' basic phonics skills, and direct 
phonic inptruction with conventional approaches may not be effect- 
ive with these yqungsters Different approaches for teaching 
these skills to upper ^grad'° students therefore are being considered 
by the reading, specialises . 



The program continues. to emphasize an ^^cperientially based 
approach to readixig and ibhe language arts and some excitina units 
were developed by^ the Title Z teachers • Because of the large 
number of new staff however, ( eight teachers and specialists ) * 



. it^ might be well to consider a special Reorientation next year to 
the program's basi^ philosophy and the instructional methodology 
which derives- from this approach. Specifically^ it would be help- 
ful to reorient the staff to conf ixtually-'tneauingful teaching, 
identify more effective ways to present phonics to older students, 
review and discuss language-esqperience ais an approach, and 
develop greater awareness of the essential steps in biiilding 
sight vocabulary and phonic knowledge. For new staff some specific 

inservice preparation might be -provided at the very beginning of 

ft ■ .. . - . 

the year in addition to the general orientation to the program 

^ ' ,t- - ■ ^ ■ ■ 

which they reiseive. V 

£ight new teachers is a large number for any program to absorb/ 
it is important to recognize that if Title Z teachers arajdithdrawn 
from the progrzun to replace regular classroom teachers as a^matter 

. of school policy, the LEAP program is going tc suffer. It -is 
strongly suggested that entering Title Z staff be maintained in 

'^^e .program (assuming good performance) for at least two years to 
minimise turnover amd maximizje the benefit of the training they 
risceive as teachers in the prog^:^i^^ noted earlier, the staff 

development program presided is really outstanding, but ^a transient^ 
;8tjftf f will never be able to actualize this training to the benefit 
Ot the Title I children. ' 



The Physical Education componimt constitutes a valuable and 
v^ll handled parr of the Title z'pro^ram* Effective methods have 
been developed for J^dent if ying children with physical development 
needs # diagnosing, and providing corrective activities. 

Plans are undetway to expand the Title 1 program to. include 
'seventh grade junior :high school students. This expansion has 
merit and should be approved • T^e movement into a jixnior high 
school is difficult for most children. It may be particularly so 
for those youngsters who require cphtinuing ^elp in the ccfcmpre-- 



hension and study skills areas • . ^Extending, the progr2ua into the . 
seventh grade will help as sure^these children the academic 
'Support: ^hey require, and will facilitate .their transition from 
a well servicsed elementary school. 

4 * ■-. 

I ' ' ■ 

Career Education ' 

.-*--- . ■ < •' ■ • , 

The Career Education program, initiated a year a/g^i^^s well 

designed and implemented. Tliis year the staff developed ' 

instruments l^o ^tisseos cifreer awareness and self rstudy which served 

as present and past tests to provide information on the growth of 

.children participating in this^ aspect of the program. The Career 

educations instructors have worked closely with dther Title I 

teachers to integrate the program in all leiaming activities. The 

self^-evaluation forms, while obviously related to career study? 

are also useful as poinis of departure for "^consideration^ in 

affective learning. This mode of study may well be at l^ast 

partially responsible for student growth indicated in the attitude 

checklist. It is an approach which is cononendable and should be 

• . * • ■ '• ■•» 

continued. 



ERIC 



An exhibitf of the ^reer Awareness progri^ was or^aiilzed fdr 'Medfbrd 
annictol BMltd-culttirai fa^lr and was^^ w ^ 
Staff pifcirelotwent 

This year the LEAP staff Included eight new teachers and 
specialists . The fact that the program has been abJe tc continue^ 
its higb quality work without interrupt4,on is attributable to 
the very^ fine staff development program %^ich has characterized 
LEAP oyer the years. The staff met' regularly to consider Improve- 
mentsinth^ participated 
in workshops conducted by outside specialist^ as well as 
specialists within "the program, and Aiorked with parents and 
classroOT teachers to facilitate integration of their efforts with 
the childrens other educational ^^experiences « (Si^cialiata; reports *^ 
•detailing their activities aire appended ^to' this, document). . 
Parents Advisory Goiincil 

Project tBSP has always encouraged active and meaningful 
parental Involvement As, a resiilt, it has evolved^ a strong and 
informed PAC. In addition to participation >>in its local progrssi, 
the Medf ord PAC has becohie involved in' activities at the National, 
state and Regional levels. This year the PAC developed a newsletter 

which presented PAC and staff activities, fn addition it included 

■ z ■ / . ■ ... 

a section entitled RelpitigoSt Rome which provided parents 

sOQie useful ideas concerning ways they can assist their childrens* 

learning at home « ^ . 



/tiio neabers attended the National 'Ti«l« Z Conference iii 

Los Ancreles, Califolififia Md thre^^ the s|cate 

conference held in SpringflelVli, Massachusetts. A sStable con-<> • 

tingeijt of Medford parent?* was present at the Mitlti-Cit-y Title I - 

conference hftld in Maiden wher« LEAP* is -Title Z staff presented 

^several demonstrations w PAC members' this year expressed an 
. <■ ■ ^ ' ' , ' ■ 

interest In learning more, about leadership techniques to improve 

building meetingi^and encourage broader participation by other 

parents. Workshops were designed to help: them attain these goals, 

^nd pflreseiit. other information as welle /As tisixal, the PAC met with 

. • . ' ■■ ■ . , • ' ^ ■ \ ■ ^ )> r 

the progrra, evaluators and managed the 

of the Parents Questionaire used by the evaluators to assess 
parental attitudes and reaction to the program • Xn summary, 
Medfords* PAC is an indu9trious group whose contribution to 
/the prpgjram is si^lficant and valuable » 
Program Administration > 

The administration of the LEAP program continues to be excell* 

ent and is clearly a major factor in ita success. The Director 

• ■ ■ ■ . ■ • 

is ^extremely effective in managing staff , including assignment 
and supemrision; maintaining and developing relationships with/ 
a^inl^trators of pairticipating Schools > and working with parents 
to ^courage their participation and support. The excellent staff 
development program and the educational component fOr parents and 
PAC members are direct /results of the efforts of the program 
director. . ^ 



Kecord-keeping is extremely well Handled with records 

• . ' ' . • ■•• «■ 

maintained at the Title r office and in each school. The files 

are well»organized and current. For each school ^e^ include 
the specialists schedules and stjudent^s folders containing^ 
diagnostic tests, checklists, referral forms, profiles and any. 
additional information considered relevzmt. These records provide 
a plethora of valu<a>le information for classroom teachers as well 
as Title I specialistiB and. instructors w They are also useful as 
a basis for reviewing annually the growth and development of 
individual Title I children." ' . ' 

Communication lines among all 'levels of LEAP staff jilemberS, 
building administrators and central office staff are clear and 
help to promote understanding- of the program. Effective communi- 
cation also provides information concerning the success of the 
programed its contribjj;tion to learning and^ skill development 
among Medford cblldren. ^ ^ 
^^Bxtagef^ management and matters relating to physical facilities 
are dealt with in a routine fashion and with efficiency. Teaching' 
isaterials are evaluated on an on-going basis keeping the curric- ' 
ulura current and relevant while insuring that is sneets the basic 
needs of the students as determiried through diat^A^ioais, 

All of these efforts towards excellence have culminated in 
Medfords' Project LEAP being nominated and selected as one of 
Massaehus' first/* state validated Title I programs. 



*It therefore is c recognized as an exemplary educational model for 
Title Z programs operating in the state/ Information about the 
l>rogra]ti has been, and will continue to be, disseminated fbr 
intranstate qonsun^tion by the Title Z Dissemination Project. 
In addition, it has been suggested by the Associate Commissioner 
o^ Education for Massachusetts that the LEAP program be submitted 
ta the US.. Office of Educat^^on Joint Dissemination and Review 
Panel for national validation. The evaluators expressed their 
professional opinion last year that Medford*s program was of 
exemplary status, ws are veiry much aware of the effort that has 
been expendeds by the Director and^ staff to achieve the high 
quality which typifies Project LEAP and we are please|d that the 
program has gained the recognition it deserves. After reviewing 
the program this year we 'have every reason to expect that 
Medford's Title I program will continue to provide a variety of 
excellent diagnostic and Instructional services to its children. 



Test Results and Analyses 



Metrojpolitan Achleveitieiit Test Resttlts 

The I^etro|>blitan Achievement Test was adminititie^ed in 
October 197tf^and May* 1979, .Form P of each test level was used 
for pretest and pasttest. . 'The following test levels were used 
at the grade levels shown. 

— . Grade X: Primary I 
Grade' 2: Primary II 
Grade 3: Blementary 



^ade 4 : . Elefkentary 

Grade 5: Intermediate 
^ Grade 6x ' Intermediate 

The-' number of children who completed^ boil^th pre- and potsttests 
at the same level is : 



Gr2dle 1 : 


83 


Grade 2: 


. 87 


Grade^ 3: 


7o 


Grade 4r 


78 


Grade 5: 


83 


Gride 6 : 


' 77 



Results were reported in standard* scote units, which are 
derived from raw scores (nulnber correct) by using appropriate 
norm tables. OK l^ho Metropolitan^ a v particular raw score on^one 



subject at one^ leviel will convejrt to the same standard score 



regardless of the^tine of year the test is administered. 
Therefore a conparison of pretest and posttest standard scores 
signifies iaprovooent in ability. Statistical tests of signifi- 
cance were applied to standard scores. 

Tables 1 to 6 show the pretest and posttest results on the - 
* Metropolitan. In addition to showing the standalrd score meaniis 
and standard deviations (8.D.), the tables present the grade 
equivalent scores (G.B.) and the percentile scores that are 
equivalent to the mean standard scores . These should make the 
data easier to interpret. The grade equivalent scores., like the 
standard scopes, reflect the number of items correct regardless 
of the tine the test was administered. The percentile scores, 
however, are derived from norm tables that ref lect-tine-of-year. 
A comparison of pre- and post -percentile ecores reflects change 
in status o^ the average child in the program relative to the 
norm groups'! 

The results presented in tables 1 to 6 demonstrate that at each 
grade level the children, on the average, made significant 
JLmprovement in ev?h subtest. (First - Graders are not pretested in 
reading comprehension) . Results were consistent with the / 
findings of l:he previous years' evaluation.' / 

Postteet mean standard scores were also examined for their 
deviation from grade expectancy. The standard score that was 
equivalent to the end of the year G.B. was- located on norm tables. 
This was compared to attained posttest mean standard score by using 
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a t test for a siiKgrlA mean. Significant diff«3r«nee8 abov« or 
below gradA ^l,ace«<i«n.t ar« noted. 

■ • * 

Table 1 shows that first graders in LBAP^sade very good 

gain* in word knowledge and word analysis. Posttest perform- 

ance was very satisfactoi;^. Children were significantly'' 

above grad« plaqeaent in word knowledge, word analysis, and total 

Second graders Buide good progress in each area tested. Their 
initial perfonunce, vas deprkksed only in reading comprehension* 
Cosqprehension improved relative to the norm group (status of the 
average^ ^ild changed from 31st to 43d percentile), but end of year 
reading comprehension was significantly below grade placement « 

Third graders made very good progress in each area, even 
improving in relative status (percentiles) in f^ur of the five 
areas. These children were below grade placement in wcrd 
Icnowledge and reading eonpfehension at year^i end. 

I^ooi^h graders made very' good progress- in language and. 
moderate gains irt word knowledge, reding cootprehension and spelling. 
They probably Inproved their status, relative to the norm groups in 
ecapreheasion. At year's end they %#ere significantly below 
grade placeiMnc in woztr knowledge and reading .comprehension.. 

* • - ' 

Fifth graders made strong gains i* language and' moderate gains 
in word kf^owledge, reading comprehension , and spelling. They 
probably impiMved their relative status in spelling. They finished 
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th« ymx below grads plaeesMnt in word knowledga and reading •. 
conprahension. 

Sixth gradars nada vary good gains in reading eooorehenaion 
and language with moderate gains in word knowledge ar/d spelling. 
They were above g^ade placenent on the language poBttest, but 
below grade p|aeei^fit on posttests. in word knowledge, reading 
cenprehension, an^' spelling. They probably inproved their 
relative s>:atna In laogu^^. 

In general, the children at all grades held their own or 
iaproved in relative status in certain areas tested. The 
magnitude pt achievooMint was generally good or very goodie when 
one donsiders changes in G.B. scores. T^c^ reaion children are 
often below. grade placement at the end of t^e year can be 
attributed to selection criteria i children are selected for LEAP 
becaupe they are below the fortieth percentile in achievement 
ih sohool-wid* testing* Participants x£AP who pergorm well 
t^|d not to be selected for the following year. These children 
arv replaced by children who scored below average in school- 
wide testing^ BeiMe selection assures that the children in LEAP 
will seor# below average on pretests and probably on posttests." 

Kesult* suggest that reading comprehension should receive 
emphasis at all 'grade levels from first grade on. work in 
language that occUl^s in LEAP and in the schools seems especially 
effective and should be continued. 



TABLE! 

Conparison of Pre- and POst-taat ^Besults* 

op tha Matropolitan Achlevemant Teat 
' Prlnary Z Porn P for Grade 1, M»83 

.1 



Teat 


Preteat 
Mean 8S 

and 8;D. 


Bqulvalcmt 
6.B. 


Poatteat 
Mean 88 

and >8.D;* 


Equivalent 
6.E^ %ile 


Word 


27.99 


1.3 


48.18^ 


2.3' 


76 


knovle 


6.63 


* 


10.61 






Word 


29.99 


1.2 


43. 8 3** ' 


2.1 


80 


anal 


5.23 




8.63 






leading 






43.06 ^ " 




68 






8.81 






Total 






43. 61*^ 


2.0 ' 


68 


. reading 







' 9.09 


* 





a " ♦ 

All gains are significant at ^#001 Isvsl 

h ^ " * ' ' 

tignif ieantly abovs 8S squivalefit of grade placanant; 

of 1.9 i p <^OlSTr. . ^ 

significantly above 88 equivalent of grade placenent ^ 
of l.f ( p^iOUrlT 

Significantly above 88 equivalent of grade placenent 
of -l»9 ( p <Q5 ). 



TABLE 3 



Conparison of ^re- arid Post-T«pt Results^ 
bh the HetrppolitaA'AoheivoMnt Test 





Primary ZZ Form F for 


Girade 2, M«87 




T«St 


Pretest 
Mean SS 

and S,Dv 


^ Equivalent 
G.E. tile 


Posttest 
Mean SS * 
and S.O. 


• * ■ 

Equivalent 
G.E. tile 


Word 


47.52 


2.2 


57 


55.-75 


I 

2.9 58 


knowl 


6.12 






6.85 




Word 


46.63 




63 


55.49** 


3.1 64- 


anal 


8.46' 






7.72 




Saadin9 


40.34 


l.« 


31 

• 


51. 68*^ 


2c 6 43 




10.39 






S.88 




Total 


43.45 


2.0 




53.23** 


2.7 53*. 


readinfr 


7.47 






6.78 




Spelling 


47.95 


2.2 


58 


58.08 


3.0 56 




7.47 






7.84 





* All gains are significant at .001 level' 

^ 8ignifieant3.y above SS equivalent of grade placement 
' of :2«9 ( P<<^ ) . 

^ significantly below SS equivalent of grade placement 
.o^ 2.9 (P<.001). 

^ Slqnif icaatly below SS equivalent of grade placement' 
o£ 2.9 CP<.55). - ^ * 



TABLE 3 



Test 



Coapi(2i«on of Pre* and Post-Test Results^ 
our the MetrOpplitan Achievement Test 
Elementazy Wc^tm P for Grade 3, 11-70 



Pretest 
Mean SS 
and S.D. 



♦ 



; Posttest 
equivalent /' Mean 88 

6eBe / and 8eD: 



Equivalent 

GeEe .%ile' 



fford 

knowle 
Reading ' 

■: I ■■■ 

Total 

reading 
Langnage 

Spelling 



54.83 

Ml 
50.37 
10.26 
51.61 

7.70 
60.47 

^.20 
57.70 

d.7« 



2.8 



2.4 



2.6 



3.0 



2.9 



23 



30 



48 



41 



61.67r 

5.82 
59.5l\ 

8.32 
59.64*» 

5.67 
69.30 

8.53 
65i93 
10.37 



3.5 45 



3.3 



3.4 46 



43.9 49 



3.9 58 



All <#a^ns are Signif icant at<.. 001 level 

Significantly bmlcnt S3 equivalent of grade placement 
of 3.S (P«J.0«il) .. >^ 



' TABUS 4 . ■ ■ • 

Comparison of Pre^ and P^sttast Results^, 
on tha Bfatropolitan Achiavamant. Tast 
Blamahtary Form F for Grada 4, n^lB 



Teat 


Pretest 
Hean SS 

Anil' iS.n. ' 


^ Equivalent 
' 6.E. tile 


Posttaat 
Maan SS ^ 

And c ^ n ^ 


■ Equivalent 
6.E.- %ile 


WOItl 


CO AC 

dZ.Od 


3.5 


• 

34 


OOe92 ' 




36 




5.54 






Se31 






Reading ^ 


58.36 


3*1 


27 , 


65 .09** 


3.8 


36 


.1 

Total 


6:81 
59. 4T 
5.58: 


3.3 


33 


7.71 . 
65.09*1 
5.80 


3,9 


V 36 


Language 


65:22 
7.49 


3.4 


34 . 


74.60' 
7.16 


• 4.7 


39 


Sjpelling 


66.81 
8.30 


4.1 


50 . 


72.94 
7.96 


4.8 


50 

















*All g«in8 are significant at .pbv i 

Significantly beld^f $8 equivalent of grade placement 

.o£,4.9 <p^.ooirr\ 



TABLE 5 



Comparison of Pre- and Posttest Results^ 
on thtt Matropolitan Achliavemtot Test 

Intemedlata Form P for Grade S, N»83 



.0 



^ Test 



Pretest. 
Mean SS 

and S.D. 



Bguivaient 
G.B. file 



Posttest 
Mean SS 
and S.D« 



EquivajLent 
tS.E. %ile 



iford 
knowl; 

Reading 

Total 
reading 



68.09 
5.46 

67.52 
8.21 . 

67.53 
5.68 



Language - 75.40 
5.19 

Spelling 73.51 
€.0X 



4.2 

4.2 
4.3 

4.7 
4.9 



32 

29 
31 

42 
43 



72.55* 
'6.53 



73.69* 
7.74<f- 



72.94 

6.94 

83. 6o 
5.42 

78.86 
6.34 



b 
b 



4.9 

4.9. 
4.9 

6.0 
5.6 



35 

31 
34 

49 
52 



'All gains are significant at<.001 level. 

» ■ » ■ > 

'significantly below . SS equivalent of grade placement 
of 5.9 (p<(.001 ). 



tABLRs6 

Comparison of Pre-- and Post-^^t^t Results^ 
on the Metropolitan Achievement TMt 
Intermediate Form for Grade 6 # N«77 



Test 



Pretest 
Mean SS 
and 



Equivalent 
%ile 



Posttest 
Mean SS 
and S.D. 



Equivalent 
6.E. tile 

















Word 


74.04 


5.2 


32 


78. 31*^ 


5.9 


33 




5.5V 






7.05 






Rsadln? 


72.84 


4.r 


28 


80. 10*^ 


, 5.9 


34 




8.89 






7.i4 






Total 


73.64 


5.0 


29 


79. 31*^ 


.5.7 


'35 


, reading 


6.65 






6.80 






Language 


80.55 


"5.5 


39 


89.65^ 


7.3 


54 — ^ 




5,38 






7.89 ' 






Spelling 


78.51 


5.5 


.35 


83.40^ 


6.3 


46 


t . 


6.58 






9.16 







All gains are significant at<.00l level. 

^Sighifijsantiy above SS equivalent of grade placement 
of 6,9> (P<.Ol) . 

^Significantly below SS equivalent .of grade placement 
of (P-C.OOTTT" 

Significant^^y below S S equivalent of grade placement 
of $.9 { P-C..01 ). 



Stanford Early- School Achievement Test 

Kindergarten children were pre-* and posttested on two 
subtests of the Stanford , Early School Achievement Test. Letters 
and Sounds, and Aural Comprehension'. Results ax;e presented in 
Table 1. The children made significant gains in each subtest. 
Table 7 reports raW score mean and! standard deviations (S.D.) 
and percentile^ ranks equivalent to the means. The apparent loss 
in relativ^st:atus (percentile) may result from the pcsttest 
comparison to beginning first-grade norms; there are no 
end«iof-year kindergarten norms. POsttest^ performance is in the 
average range. . 



TABLE 7 

* • ■ }■ ■ * • ;\' 

Comparisofi of Pre- and Posttest Results* on 

— ■ . .- • " ' 

the Stanford Early School Achievement Test 
'or Kindergarten, N«47 

Subtest Pretest . Equivv'- Posttest Equivalent 

Mean St^S. %ile Mean R.S. tile 
and S.D. and S.D. ' . . 

Letters ♦ la^ftS 89 22.15 * 58 

Sounds ; , 5.66 ' 4.67 

At^ral comp- 17.64 . 62" 19.74 42 

rehension 4.07 3.38 



*A11 differences are significant at 001 level. 
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P honics ' * . . , 

First graders were posttestied for knowledge of phonics on 
an evaluator-constructed instrument. Children in grades 2,3, 
and 4 were pre- and pbsttested on that iixstrument . The test 
provides itens in four areas: (1) single consonants (18 items) , 
(2) consonant blends (19 items), (3) consonant digraphs (5 items), 
and (4) vowels (10 items) . Results can be examined for evid- 
<ence of improv^ent and for evidence of mastery. 

Results are summarized in Tables 8-to-ll. Table 8 shows 
that first-graders attained near-mastery of consonants and sub- 
stantial knowledge of vowels. ^ Results for grades 2 to 4 ~ 
(tables 9, 10 and 11 respectively), analyzed by the t test for 
correlated observations, show that each group made significant 
gains in each subtest. Also they attained virtual mastery in each 
area. These results verify the progress made in readihg skills - 
on the Metropolitan Achievement Tests. j y 

Table 8 



' Posttest Results in Phonics for Grade 1, 

N-86 

Subtest Posttest S.D. 
area Mean R.S. 

1. * 16.7 2.56 

2. 15.2 4.93 

3. 3.0 , i:80 

4. * • 8.0 - 2.92 . 
Total 42.9 10.36 
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TABLE. 9 

Compasison of Pre- . and Posttest Results' i,n y 



Phonics for Grade 2*, N»85 



r 

( . 



X Subtest Area Pretest . 
) Meem R.S. 


S.D. 


Posttest 
Mean^R.S. S.D. 


P' 


1. 16.9 


1.46 


17.4 


.91 


<.01 


2. 13.4 


6.00 


17.9 


2:36 


< .001 


3. , 2.2 


1.75 ' 


4.3 


1.^26 


<:.ooi - 


V. 7.6 


3.00 


9.5 


1.05 


<.001 


Total 40.2 


9.55 


49.1 


4^21 


<.001 


."^ TABLE 10 


r. 






- 

- 


Comparison of Pre- ^and Posttest Results In 






Phonics for Grade 


3, N-71 








Subtest Area Pr<»stest 

Mean R.S. 


S.D. 


Posttest 
Mem R.S. S.D 






1.14 " 


17.6 


.77 


<: .05 


I2. ,16.4 


3.91 


18.3 


1.31 


<r . 001 


3. . • 3.8 


1.55 


4.7 


.75 


<.001 

• 


4. J' 9.0 

'■ ■ . ' 


2.22 


9.7 


.89 


<.01 


Total 46.4 


7.30 


50.2 


2.44 


<.001 



ERIC 
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tXblb 11 / 
Comparison o£ Pf and Posttest Resuita in 
Phonics for Grade 4 > H^79 



23 



Subtest Area 



Pretest 



Posttest 





Mean 


R.S. 


S.D. 


Hean 


1. 


17.4 




• .96 


17.9: 




i " 






2. 


18.0 




1.55 


18.8 


.3.. " 


-,4V5 • 




.86 


4.9 


4. 


9.5 




.85 


9.9' 

1 . ■ 


Total 


49.4 




2.92 


51U 



S.D. 

1.26 < .01 

.44" X'Ooi 



<.0Ol 

.30 c.ooi^ 



1.50 



i.oafi 
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Strqctural Analyals 

\ Fifth and sixth graders ,*«re pre- and postteatcd on an, 
evaluator-constructed test o£ structural analyisis. The test con- 
sists of items in four areas; (1) base words (8 items).« 
(2) prefixes.dl iteas), (3) suffixes (8 items), and (4) syll- 
abication (22 items) . Results are sunnarized in table* 12 and 
13. ' Table 12 shows that fifth-graders made highly significant 
gains in all areas. Zn addition they demonstrated near-mastery 
■ on subtests of prefixes, and suffixes. More instruction appears 
to be needed on the concept and identification of base %«ords and 
the principlei of syllabication. 

Sixth graders (Table 13) made significant gains in all areas. 
In addition they showed near mastery of prefixes and suffixes. 
Sixth graders, like fifth graders,.. require additional instruct- 
ion in the concept and identification of base words and in syllab-* 
ication* , 



Gopparisoa of Pre^ and Pos ties t Rasults in 
Structiiral Analysis fpr <«rade 5, 



Sabtsst Arsa 

> 

1. / 

2. 

3. 

4. 

Total 







1 






Pratast. 
Maan iT.S 




Posttast 
Maan R . S ■ 


SD 


P 

J 


3.9 . 


2.17 


5.4- 


1.64 . 


<.001 


8«8 


3.44 


10.5 


1.53 


<.001 


6.2 


2.28 




1.67 


<.ooi 


12.2 


3.21 


14 ."5 


3.16 


<..ooi- 


31.1 


8.12 


37.5 


c5.56 


<.ooi 



TABLE 13 > ' ' 

Coaiparison of Prs' tod posttast Raaults dLn 
Structural Analyais "for Grada 6, 
11-78 
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Subtast Araa 


Prataat 
Maan R.S. 


8.D. 


?oattaat 
Maan R.S. 


S.D. 




I. 


4.7 


1.^5 


5 8 


1.69 




2. 


10.0 


2.44 


10.8 


.51,, 


< .01 


3. 


6.9 . 


1.66 


7.5 


.75 


<.oi 


4. 


13.6 


3.49 


16.2 


3.05 


<.001, 


tdtal 


35.2 ' 


6.46 


4a. 4 


4.37 


<..001 




o ■ ' ' ' 
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Pere«ptttal«Mbter Ability 

A sp«eiAl eonponfltnt of the LEAF^ prograa is the prbvisipn 

of physical education to 'develop perceptual-~motor ability 

of a select subgroop of children. The effectiveness of tM4' 

progran is evalmated by: using a perceptual-notor<^ skills test 

dftsignad by the physical education specialist in consult&tion 

'J ■. ' ■■ ■ ^ i 

with the evaluators; This instxwjBnt Has been used in pridr 

years by the LEAP prbgraa. 

Progress of physical edacation participants is .assessed 
in each area of the test and in the total test by using, the 
t test for Unrelated observations, i'irst graders are tested 
in six areas. The six' areas are (1) ball skill's, (2) coordin- 
ation, (3) balance* (4) body image and directionality, - 
(5V strength, and (6) visual achievement. 

Results are suanarized in Tables 14 to 19 • These tables 

show, that grades 1,2« 3 i|nd 5 made significant gains in all 
areas. Grade 4 made Significant progress in three of five 

subtests. Grade 6 made significant progtess in four of five 

I. 

subtests. 



/ 
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Coa^ariaon of Pr«- and Posttest Itesults in 
Pereiqptaal-Motor iSkills for Gritide 1 ^ 



Subtest. Area * 


Pretest 

Mean'R^.S. 


SiD. 


Posttest 
Mean R.S. 


S'.D 


P 


1. 


9 

2.6 


las 


3.7 ' 


.58 


<.obi 


2. 


3.3 


1.61 


5.1 


1.17 


<.001 


3. 


1.8 


.95 


2.7 


.64 


<.001 


4. 


1«5 


.92 


2.4 


.71 


<..001 


5. 


.9 


.34 


1.0 


; .00 


<. .05 


6. 


.4 


.56 


1.1 


.59 


<..ooi 


Total 


10.5 


2J6B 


16.0 


2.05 


^•001 
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i><areept3al7^ Skills for Gv^e 2, ' 
' H-32 ■ ' .-e 



SabtiBSt Area 

* 


Pretevt 
Mean R.S. S.p.- 


Pbsttest 
"= Mean R.S. 




P 


1. , 






2.8 


.54 


-.001 




2.2 


.79 


3.2 


'e66 


<..001 


3. 


2.1 


.1.07 


2.6 


• 80 ; 


< .01 


5. 

Total 


.1.6 
.7 
8.1 

— 


... .'.61., • " 
Vt.64 
2.26 « 


• >1V9 ■ " " 
— 1.3."■■• 
11.8 


.34 
.62 
1.67 


-Si 

.01 

x.ooi 
,<.ooi 

» 








■ " \ ' 






r 


■ 











-j: . . . ' ..... / 
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Goaqpariaon q£ Pre* and Posttast Results 
1^ Pegeeptoal-pMotoir Skilly, for Grade 3» ' ^ 

■'■■' ■* ■ , f ' ' ■ i ' ' . ' ■' 




Subtest Area 


' ' Pretest - 
Mean ^aS* 


S-.D. 


Posttest ^ 
Mean R.S.*-''" 


* S.D. ' 




1. 


2.2 


.95 • 


" 31^8 


.73 


<..O01 


2. . I.;-. • • 


.8 


.66 


1.9 


.33 


^.001 


3. ] , .. 


1.2' 


.73 


1.8 


.39^ 


< .01 


4. 


2.2 


.75 


2.6 : 


:.6i 


< .01 


5. . • ; •• , V. 


■•-.4'' 


.51 


1.3 




< .01 


Total 


^.8 


1.48 . 


11.5 


1.37 


V <.001 [ 



• * 
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If , j.^ 'Cpiiip^ 6£ »rfler''>ii?l Ppi^tte jResults lii 
° Pereeptual-Motbr Skills/ for Grade 4, 



30 



.^ilibtest 

V ■ *•. 


Jlrea 

■? 


Pretaat ^ 


8,0. 


Posttest 
Mean R^S. 


fl.D 


P ■ 


0 

1. _ 


-■ ./ 


// * ^' ■ - ' 

i.7 

* • 


1.06 


3.8 


1.14 


>- 

= .001 


2. 


u ■ 


.8- 


.63 




.32 


' ^ .001 


-3. 






.84, 


1.8, 


.4|2 


< NS 


4. 


• 




,97 


2.4 


.84 


.01 . 








*53 


1.1 : 


.88 


NS 








i.93 


11.0 


1.89 


<;.06l 


N8» noli 'tignlficant^ 










4 












1 
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OsaipairiBon^of Prer.and Posttest K/esiilts in . 
Pere«jptaal-Notor Slcilis^^^ 

.- • I ■ H-13 • - ^ 



Subtest Area 


Pretest 




Posttest 








Meen ' R# S • 




Heen 'R*1S* 


S.D. 


P 


1. 


1.2 


1.09 


2.7 


.63 


< .001 

f 


2. 


.7 


.48 


2.7 


.63 ^ 


- .001 


3. 


^2 


.44 


.9 


.28 


<.001 


4. 


1.3 


.48 . 


1.9 


.28 


<: .001 


i. . ' • 


• • .6 


.51 


1.6' 


.77 


< .001 


Total 


4.1 


1,44 

1 


9.8 

• 


1.28 

« 


.001 



3l 
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TABLB 19 

Gpn^arispB of Pre- and Posttest Results in 
Pexseptual-Motor Skills for Grade 6, 

■ / N-io. ; ; " . . . 

f. ■ • 

" ■■■■ . ■ ' ^ . ; { -'^ 



Subtest Area 


Pretests 




Pos,ttest 








Mean R*S* . 


SsD. 


Meem R.S.' 


S.D. 


P 


1. 


1.4 


.84 


■ > 

2.9 


c .32 


< .001 




.6 


.52 


2.8 


.42 


< . 001 




.6 


.52 


•8 


.42 


NS 




1.3 


.67 


2.0 ' 


vOO 


< .01 


5. 


1.0 


.67 


1.7 


.48 


. < -01 


Total 


4.9 


1.45 . 


16.2 


.79 


5^.001 



'N8^ not significant 

it 

, ■ ' J 
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. Career Awareiiess 

The career awareness segment of the LEAP program provides 
Title Z students^ with a range of experience designed to help 
them understand the world of work and to examine their own^killd 
and interests as they relate to various fields or "clusters" 
of careers^i ,The effecjbiveness of this instxuction wa^ assessed 
by a variety of instruments to measure growth in knowledge of 
careers, the development of work attitudes and self awareness 
and the difference, if anyV between students who participated 
in the program and those who did not • / 

One measure was the Career Awareness Student Evaluation 
completed by each student in the program. The questions ask 
Students tp Indicate their familiarity with a number of the 
concepts pursued; awareness of self, knowledge of careers and 
clusters, relation of career information to their own assess^- 
ment. ( A copy of the Student Valuation form follows •) 

A^ summary of three key questions asked of students is sho%m 
On Table 20 • To the question "Did the LEAP Career Program help 
n^e you more aware of your strengths and weaknesses ?" 65 children 
responded "Yes" while eight said "No". 

Question 3 asks>"Did you learn more about careers in the 
LEAP Career Program? " Seventy^ two of the sixth graders replied 
"yes" while one student indicated, a negative response. 



In response to that part of part ojf question four i^ich : 
asked t ^J)o you think that the LEAP Ceureeif Jrbcrraia has -helped you 
to becpme interested in this cluster?"; eight students said "No" 

and 65 said "Yes". A number of the students viho responded 

■J ■ - • .■ . 

negatively indicated that they hftd previously b een interested in' 
the cluster 4nd hence were responding to the portion of the 
question! "helped you to" become interested." 

When "examined in the light of other assessment instruments the 
value of student^ evaluations falls into appropriate perspective. 
At the very least r the overwhelming number of^-pQsitive responses 
suggest that from the students* point of view efforts at pro- 
viding career information and promoting awareness of self were 
suecessfule* 

Another questionnaire was circulated to teachers of these 
students which asked two questions: 

le * Have the students sharcra with you or their 'Classmates 
any information obtained from the Career Awareness lesson? 

2. Have thk students ever requested information relevant 
to x!areers? " ' /.• • > 

Eight teachers responded affirmat(ively to question one, 
while five responded negatively. Comments suggested that some 
sharing may be going on, in informal settings, and that there 
could be further opportunities for classroom teachers to 
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encburage 8luiriQ9« -The ilunber of children from a class who «re 
in the LEAP progrkon also seem to have an effect on teacher 

■ c . . ■ . 

observation of information sharing. 



\ 
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M^DFCBD FQBLXC SCBpQCS- 



1979 



IHUS I - LEBUP 



^mpjm SIX 



1. , Circle ttatt jfDtt f eel beift deicrlbe ydtiraeU: 



gi^eedK 
reliable 
neet 
* load 



eelfish 

nice 

friendly 

co^fidwt 

pleennt 



bbnest* 

since^ 

pcllte 

bosfly^ 

mtULetle 

strong 



Add agr vorde tbet wpfiv to you that are not liated above* 



2. Did the lEMP GARTO RKXSAM help mike yoa mre 
: and veakneeseaT 



^ yea 

What are yoqr atrengthaf 



aimre of your atrengtha 



no 



What are your weakneaseat 



3. Did yoo learn more jbout eareera in the UA? CKBBBL RtOGRAHT 

yet no 

\ : . . 

Ine aoae of ^eae e«rft«ra; 
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msuc scbxbjS 

I r IBIP f 
GAROR AHIBESCBS BTODBIT EVALQATION 

Gaum 6 -19^ V 
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Which eloater did you find moat Interertlngt 



Vby are you interearted in tUs cluffterT 



Do yon think that the UAP CABEES SB&RAH has help<^ you to beeeote 
interested in tWa eluaterf 

■ » , . 

V- ye« BO 

Why or nhjr not? Eigplain your anawer. ^ 



-2- 
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TABUS 2o 



SUmnary of R«tpons«s to Key Questions on Career Awareness 

Student Evaluation Form 



Question 2: Did the LEAP Career Progran help make you more 
a%iare of your strengths and wealcnesses? 

a 

Yes No 
• % » % 

65 89 8 11 

Question 3t Did you learn more about careers in the LEAP 
Career Prpgram 7 



Yes Ho 
« % # % 

72 99 1 1 



Question 4t Do you think the LEAP Career Program has helped 
you to becOBW interested in this cluster? 

Yes No 
# % -# % 

65 89 . ^ 

ituaber of students x 73 



The Mcond question on the form, recorded ei^ht "yes* ansi^ers 

and six "no* ansi#ers. Many of the affimative responses seem to 
relate to career related activities which are on goin? in the 

regular classroom, making it more feasable for students to 
"request information". 

This assesssMnt by the classroom teachers might be broad- 
ened to include such infozmation as to %rhat aspects of career 
^ education or awareness are part of the total class experience. 
A further step that might be taXen is for classroom teachers to 
receive more infozmation ooncemlng the LEAP Career Awareness 
Program ^DO help Title 1 students share their experiences.- ( A 
copy of the teacher questionnaire follows.) 
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MBOPORD PUBLIC SCHOOLS 
NBDFORD, MASSACaOSBTTS 
TITLE I - LEAP 



/ 



June L979 



School 



CiUgBR AKAHBNESS- Q0E8TIOWNAIRB 
For Grade 6 Teeehera 



1 Would you pleaae aaaiat in the evaluation of the new 



f 



Title I- Career Awareneas Program by anawering the following queationa) 

1. Have the atudenta ahared with you or their elaaamatea 
•ny information obtained from the Career Awareneaa* 
leaaona? 

Yea No 



2. Have the atudenta ever requeated information relevant 
to career? 



Yea lio_ 



tt 
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Several additional procedures were used to assess the 
children's understanding and to evaluate their progress. A 
Caureer Awareness ZCterest Inventoary was administered at the end 
of the program to sixth graders who participated and to a group 
of fifth graders. The data for the two grades are compared in 
Table 21. These data form a base line for future evaluations. 
It is expected that this instrument will be used on a pre-posttest 
basis pext year. In this way growth of interest would be 
assessed. The present year's results (table 21) indicate that;..the 
average fifth grader expressed an interest in significantly feweir^ 
jobs and job clusters than average sixth grader who particip- 
ated in the career awareness program. It is not possible to * 
attribute this difference to the sixth^raders participation in the 
career awareness program or to the age difference. The results 

at least consistent with the expectation that the program would 
have broadened sixth«-graders interests. i 

Another* procedure was the use of a Career Awareness Question-- 
naire haying three parts: (1) Knowledge of careers , (2) Career attir\ 
tudes, (3) self -awareness. The questionnaire was constructed by 
the Career Awareness teachers in consultation with the evaluators. 
Although the instniment is in need of further refinement ^ it was 
used to detect any change in Career Awareness from Pre to posttest 
administrators. Also, the resullM of sixth grader program participant 
were compared to results obtained from hon^ Title Z children in the 
same grade* 



In Table 22 are the results of the Pre-Posttest comparison 
of sixth graders lAo participated in the Career Awareness Program. 
It is noted that meart scores in each of the three que8tit)hn#ire 
areas showed significant positive shift. Results on the same instr-- 
ment used with a sixth grade comparison group of non-T£^le I 
children also showed a positive shift. (Table 23), this was sig-- 
nificant for tha first and third part of the questionnaire, 
but not for the second part. It was noted that the comparison 
group scored significantly higher than LEAP children on the 
pretest administration of the .questionnaire and remained sig- 
nificantly higher on the second and third areas of the posttest 
administration, but the differences are smaller.. Evidently the 
LEAP children closed tKi» gap completely in career knowledge and 
partly closed the gap in the other two areas. 



TMMg 21 

CoB^arison of SixtH Graders in I£AP Career Awkreness 
Program and Fifth graders ont the Career Awareness 
. * Interest Inventory. .4 



Sixth- Pifthg 

Grade* Grade" 

Mean •*• Mean 
Area S.D. S.D. 



Jobs 12.96 9.85 2.877 

5.68 -7.36 



Cltasters 5.19 4,22 4.512 

1.08 . 1.50 
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Coopariflon of Pre- and Ppsttest Administrations 
of the Career Awareness Qnestionnaire by 
Sixth- Graders in LEAP ( il^76 ) 



Area 



Pretest 
Mean S.D 



Posttest 
Mean S.D. 



.t 



X 

XX 
XXX 



6.8.4 

5.59 

3.95 
1.41 



8,47 
6.36 

4.74 

1.22 



7.392 
5.098 
4.991 



<.001 
<.001 
<.001 



TABLE 23 

Conparison of Pre- and Posttest Administrations 

■ . ■ ■ ■ ♦ ' ■ 
of the .Career Awareness Qaestionnaire by 

Sixth, Grade Hon- Title X Group '(N»159) 



/* 



Area 

X 

XX 
XXX 



. Pretest 
Mean S.D. 

8. It 

1.09 

4.79 
1.42 



Posttest 
Mean S.D. 

8.74 

6.67 
1.05 

5.19 ' 
1.19 



3.521 



4.057 <.001 
1.500 NS 
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t gPWBP WEUS SCHOOIB 
MBDFQRDy JASSACBIBEEIS 

m. Tna i - zzAP 



1979 



Seboeil 



CAMBR AHWEIIBSS 



ST U r V K W TQ HY 



<3UU)B8 FIVE AHD SIX 

Slz^tetionts Ij Circle the grade you are in. 

2. Cheek off ell the Jobs that jrou are interested in,. 



1. ' TOAMSPOBIATIOW 



cheek here? 



\ 



flight attendant 

air traffic controller 

mec|iaQic 

pilot 

truck driver 
■ubiiay train driver 



check' here: 



\ 



8« COHMORICATIORB AHD 
MEDIA 
photosrapher 

sporti reporter 

telq)hone q;>erator 

camera operator 

radio announcer 

editor w 



' 3* BOBIHBSS AHD OFFICE 
dseck here: 

accoontaitt 
secretazy 
/ coapotar operator 
iMiFar . 

hulk t Aler/nanager 
inaoranee agent 



check here: 



km BDSPHftlJTr AHD 
RBCRBlTI<ar 

hotel manager 

travel agent * 

tour goide 

pro athlete 

athletic coach 

erolae director 



' •, 1979 ■ :■ 



\ 



\ 



5. HBiftlffH 
ch6^ bom 

x*rt3r tfcfanlelmD 
dental tffsiatant 

^ . veterlomrlcLn 

_ dleticivi 
^ phaiumdrt 
doctor 



6« MURINE SCIERcdl 



check here; 



fiehenian 
bce^Dogx^her 
geologlet 
deep smk diver 
aqiaanaut 
ocean engineer 



List a^ other Joba that interest you. 
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. '"^"''^ ' 19^1979 " ' 

NBBfORDf MISSACBIBBtTS 
' :* ■ . TIHB I :• EBAP' . • . 

Ptet I. 



Dtrectlohs ? Read each aeo t eo ca earefttUy And select one ansvar tnm the 

four answers given. Circle the letter (A,B,C or D) i*ich stands 
before the answer you think is correct. 

1« The person irtio schedules planes for take-offs and landings is 
cal^Led: 

a. piJLot 

b*aiV traffic controller 
. c. fli^t engineer 
d. fli^it attendant 

2. The man^or Wonan who greets "people as they enter a restaurant 

a« waiter/wUtr^s 

b. . dietician \ 
c* host /host ess \ 

d. food scientist \ " ^ 

3/ The reporter who review^new things in art, literature, music 
and other things- is a: ' 

a« critic 

t)« Journalist 

cv columnist 

\ d. script writer 

kir I In largci business, the person who do^s the hiring and firing of 
I employees is the: 

/a. personnel manager - 

b. receptionist / 

c. training repreaentatives 
d« switchboard operator \ 

5* Circle one Job that is not in the public service cluster: 

city manager • . ^ ^ ^ 

b. food and. dras inap^Krtor 
c* teacher 
d« - gardener 

6. Circle one Job title which falls into^the c%dK%gory of oceanographer: 
/"■ *'•• . 
'a«s lab {^echnidan 

b. oaring biologist^ r ' 

c. iiallor 

d. pi^hologist 



nu in the bluk, with tb«_«jprr«ct letter (A,B,C or D). 

7. A ie required to read np8e 

A. ttarlQd arehitact 

C. flgh fkxmer 

D. direr 

8. A flij^it attendant is reaponaible for performing servleeCs). 

A. no ■ 
B« one 
: C- many 

• .■'•'* . ■ ■ • 

Directione; Read each sentence carefully. Choose the appropriate answer 
hy circling true or false. . 

^- I5« food and dr ug inspectors are hiajed by the govement to check 
the safety or roofi^ drugs, end cosmetics. 

♦ ■ ■ true . falae 

2. Govwjor, mayor, librarian and .teacher all belong to Consumer ^ 
and Homemaking cluster. 

true false 

3. Orban planners study the cities needs today and try to determine 
what the needs will be 10,20 even 50 years fron now. 

■ ^ J true 'jfialse 

U. In the future, the food service area will decline and there will 
be fewer Jobs. . * 

true . false 
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TUCB I - tEkP 
CAREER AiaUBBESS Qj[lBSTIO!PBlIRE 



But ZZ. 



Orreetlons^' Mc5<£A «ieh sratenee carefully and drele the igjprtgeS^ivte 
-- anflmtr. 

1. It it iflse to think mbout different occupations while 
•till in ichool. ■ ! 

yes no 

2, You must^jt^nd college to get a good Job. 



yes no 



3. An inqportant part of any Job is getting along 
with people. 



U. Kaoying vhat you don't like will help you decide 
iihat kind of irork you would like to do. 



5» Farentv decide what occuiMttions their children 
will have. 



yes no I 



yes no 



(, 

6« Every kind of- work la^lB^ortanta 




yes no 



yea nb 



7a S«tl8fatctlon in year Job nUl result in a nxore 
^enjqymble borne. life* 

o. The subjects yoa study In school viU help you 
get i Joba 



yes no 



yes no 



NBDFGBD lOBiZC SCBOOtS 
THIS I « ISAP 



Hurt lit. 

Piraetiomi: Be^ ateb leoteoee earefially Md circle the ijirpapgpriftte 



1. Tlie subjects yoo ctodlar in 8^o61 are liqiortezxt ooiy 
vent to go to college. 

yei no 

' .. ' ' ' 

2m Hobblee ere en laqpoxtent ^ert of life. 

yee no 

3* Svery pereon taee reeponeibUities to hie or her 
coBBQnitjr* 

yee. i». 

K Some people cen*t^ do enythlng wen, 

vr^ yee no 

' y ' - 

5« If yoa vent to be e eerpenter iridch kind of 
voold yea chooees 

-e« nniVerelty 

b. ccwwrmity college ; ^ . 

e. fociftlbnel-techniee^ 1 

d. boeineee MUege 

6. Which of the itolloeing ie aoet .lagportent to joa In. deciding en 
* occtqpettionT 

* 

e# if : flike enoogh imor 
b. if yon like the york.^ 
c* if you een edvence to e hitfber poeltj 
d« -if the geographic Ipcvtion ie 1^ year t-iv^tig V 

.. ■ ■• ^ • - ■ - ' 

^ 7* Tbiget reedy for en oeci^ction ypa^ntgjQt ^CbtMtt— ^ of the 
^^lloelng: . ^^4^ 

e# yocetionei-tecfanicel echotil 

\ b* coemity cdUege 

^ c# mlTereity 

d* ell of the ebove 




5^ 

■ APPBiCTIVB DOMAIN; BEmWIOR/ATTirODB CHECKLIST , : 

■ ^ , % 

The Behavior/Attitude checklist has been devised by the - 
LEAP staff to enable thera to focus on aspects of behayior in the 
affective domain. The checklist requires ' that teachers observe 

specific behaviors which, collectively , demonstrate Self-- confi- 

■ ' ■ ' , ■ ■ . i» ' ^ ■ ' ' ' '. 

dence. Responsibility, Cooperation and Interest • Each category 
has from four to six specific items %rtiich represent behaviors 
to be observed at the beginning of each school year, and again at 
Vtl^e end* Thos, irnder the heading of Interest, teachers will 
observer whether a child: 

«^ • expresses a general enthusiasm for the Leap program. 
; e • will be able to select materials of interest to him* 

• • ; shares his LEAP accomplishments outside the Leap 

learning center. 

• • • brings- related information and materials to; the 

LEAP classroOTi. *' 
(The entire checklist is found on the following pages.) 
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MEDPORD POBLIG SCHOOLS 
MBOPORD, MASSACHUSETTS 

School ■ ' Child's Nasne 

Title 1 - Leap 

Affective Ocmain 
Behavior/Attitade Check t^ist 

LEAP Instructor Elisabeth N« Miles 

Recording Observation Director/Supervisor - title 1 



If the child usually ^hows the behavior indicated 
in the statesient i^en the opportunity arises mark the statenent 
with a plus ^. 

If the child usually does not show the. behavior 
at these tines indicate with a minus 

If you cannot make the judgement, indicate 

ll.A. in the space. 

He plan to conduct these observations over a 
period of two years ^ therefore please use the two colunms bettieen 
the first two double lines for the pre and post obsiervations the 
first year and the two columns between the second double lines for 
the second year. 

Date Recorded 

A, Self Confidence 

1. The child will attemp a new tasls voluntarily 

2. The child will interact with adults. 

3. The child will volunteer information* 

4. The child will complete a task independently;' 

5. The child will expreis his ideas and opinions. 
€. The child will interact with peers. 

B. Responsibility 

««• ' • . 

1. The child will attend school regularly. 

2. The child will arrive for classes on time. 

3. The child will take proper care of the materials and books assigned. 

4. The child will question material that is not understood « 
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Medford Public Schools 

Bebavior/AttlioSe Cheek _Llatr Affective Domain 
Page 2- 



Items ■ " ■ Date Recorded 



C. Cooperation 

1.. The child shares materials. 

2. The child is willing to take turns. 

1. ^The child listens to peers. 

4. The child listens to teachers. 

5. - The child responds to suggestions as well as comoands. 
€. The child asks to assist teachers and other students. 



D. Interest - 

1. The child expresses a 9<m«rAl enthusiasm for the LEAP program. 

2. The child will he able to seivect materials of interest to him. 

3. The child^luureii his LEAP nec<9aq>lishments outside the LEAP 
learning centev. 

'4. The child brings. r«lat«d infomation and materials to LEAP 
sessions. 
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Through the use of the checkliat, LEAP teachers have been able 
to substantiate. In a fairly specific manner, the existence of rather 
abstract terms such as Self --Confidence, Responsibility, Cooperation 
and Interest. In additlbn, teachers become more aware of the ^ 
presence (or absence) of specific behaviors and may, if warranted. 
Provide Experiences to re^inforce appropriate behavior during 
regular lessons. 

The results of the pr«-test and posttest of Behavior/Attitudes 
are.shown in Table 24. Since there are' 2o items in all (Self- 
Corifidence-6; Responsibility -4; Cooperation -6; Interest -4.) the 
pretest mean indicates the average score in the Fall, while 
the Posttest nean indicates the Spring score. At eaeh grade 
level there^ is consideraJ>le improvement in the eveidence of these ' 
behaviors. At the kindergarten level, for exainple, Pre-test scores 
indicate that the average score, out of a possible 2o, was lo.31. 
The Posttest score tot the same group is 16.29. For Grade one 
the change is from a pre-test mean of 12,78 to a posttest mean of 
16.94. ciade two sttulents showed an increase from 12.88 to 17.5o. 
Grade three means show a pretest score of 14.30 and a posttest 
score of 17.45. * ' . 

Improvement xs shown in grades 4,5 and 6 as well with Grade 4 
•bowing the greatest imprpvenfent: 13.01 to 18.00 in these upp^r 
elementary years. * * 7 

It is Important tip note that the results of the Behavior/ 
Attitude Checklist were assessed to determine whether the gain 



TABLE 24 



Conparison of Pre- and Posttest Scores on 
Behavior/Attitude Checklist 



Grade NtanlTer of ^ Pre-Test Mean Posttest Mean *t 

children and S.D. , S.O. i 

K* 45 lO.ai - 16.29 . 10.032 

t 3.58 - 2,47 , 

1 83 12.78 16.94 4.697 

6.13 3i85; 

■■ - • r 

2 84 12.88 17.50 12.113 

3.93 2.49 

3 65 14.30 17.45 ^ 7.696 

3.09 3.38 

4 77 13.01 ' 18^00 6.805 
* 3.57' ; 6.42 

$ 82 14.13 18.02 10.749 

, 3.30 1.99 

6 77 14.05 17.71 ' 9.251 

4.50 2*27 



* All valiies sigx^ficant at <.01 level 
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indicated by the mean scores was statistically significamt or 

simply a matter of champe* In all grades, as indicated in 

■' . 

/• 

Table 24 the gains wer^ significant « 

The checklist is but one of the many instruments employed 
by the LEAP st4|ff to help assess the prograpi« The general 
picture presented suggests that the time and energy devot^ 
to the affective domain is in fact, having an impact on these 
aspects of the child's growth and development. 



Resiilts 6f Parent Qaestiohnaire ) ... 

P^ents of children in the LEAP program were asked to 
Mspond to a questionnaire which %iould indicate their under- <~ 
standing of, and attitude t6*rard, the program. Three 
separate questionnaires were distrlbute4: one for parents of 
children in Kindergarten; another for Grade One; a third for j 
parents of children in Grades Two to Six. The ^3on tents of 
questionnaires appear in the following pages. 

The results of the questionnaire. are^ shown, by grade, in 
Tables 25, 26, and 27. A summary of the Iresults for grades 
2 to 6 appear in Table ;28. Examination of tkese results indi- 
cate that parents are highly supportive of the LEAP Program and 
"feel it is. having a beneficial effect on children* On the 

Kindergarten t^uastionnaire 94% think that " my child should 

■> . . ' 

continuft in the LEAP program * (question 6). Similarly ?4% 

, ■ • ■ - ■ ■ . . = ■ i . ^ 

think that the extrfo> help is effective (qtiestion 4 ) . The large 

number of people wStd' responded "uncertain" to question 2, in 

regard to actltude may reflect the inability of parents of 

Kindergarteners to separate the effect of LEAP activities from 

the total first year school experience. Grade One parents are 

clearly positive about the LEAP program. Ninety-five percent 

feel the prograa has helped the child in learning to read (question 

11), and 98% reflect their perception of the child's acceptance 

of the nelp provided (question 3). j In particular, none of the 

parents disagree with statements 1, 2. 3 and 5 while only one 

parent disagreed ^ith st^^ements 4 and 6. ^ 
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The raniary of grades tvo to six (Table 28) ^^|idws that 
93% of parents think ^the program ha^ been of h^p (question I) 
and 85% agree^ that the^ child's attitude Jboward reading has im-*' 
proved (question 2) . ^ile statements 3 and 4 sill indicate 
agreement that children are reading^more and have a 
"favorable attitude*" towar'd school -±hese percentages, 70% emd 
71% reflect a strong "uncertain" response; more tham a "disagree" 
response. It seems reasonable .to assus^ that many factors in the 
child's school experience Influence these factors 'and it may >e 
difficult for parents to identify LEAP as a major or single con- 
tributing item. On the other hand 88% indicate the child likes . 
the help (question 5) and 92% think the help is effective^ 
(question 6).^ Parents of children. In grades Two to Six feel 
strongly (90%L.Jte^tgC^¥ LEAP ^ogram vill have benefits for the 
future (question 7) and that where warranted and available : 
(questi6n38) it should coiitinue (S5.%) . 

These generally positive feelings about the LEAP program are 
a reflection of efforts made by the^ LEAP staff and PAC to reach 
parents and provide information on LEAP activities which. In turn, 
enables parents to understand the program and comment on its effect- 
iveness. 

Ki\ (ibestionnaires had space for comments whUch were frequently 

i 

used by parents. Some Samples; 

Kindergarten; > " B's attitude toward his school work and teach- 
ers is very positive. He is very proud of what he accomplishes. 
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The LEAP program has definitely helped. I am very grateful..." 

: "not- only do X feel it will help my child next year 
the ye^sr.to follow. ■ 

LEAP ie^a fantastic program for children who 




but al 

. — •■ 

■ft 

need extra help." . ■ j 

Grade Two through Six; " i consider daughter very fort- 
unate to h&ve-the LBKP program available. It provided her with 
«xtra ini^ividual help in many areas which gradually increased 
het self confidence in the classroom." 

" She is doing much better in school and>^reads 
all kinds of books at home*^ 

" I have seen a remarkable change in C's^ reading 
since she * s been in LEAP . 

" I would like him to continue, ^if possible. He 
is reading more and enjoying it more. 



. . . Looks foward to going to class" 
Thank you for helping our' child." 



ERIC 
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Summary of ResponseNT^'to Parent QuestlOT 

Kindergarten 



It«B Agree Disagree Uncertain 

# * # % # % 

1 29 81 3 8 4 11 

2 26 72 3 8 7 19 

3 • 33 92 2 6 1 3 

4 34 94 0 6 2 6 

5 32 89 0 0 4 li , 
^ 34 94 0 0 2 6 



N- 36 



I 
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- TABLE 26 

Suanary of Responses to Parent Questionnaire \ 

Grade One 



Item Agree Disagree Uncertain'" 

1 56 95 b 0 3 5 

2 54 92 ,0 0 5 8 

3 58 98 0 0 0 0 
* 52 88 1 2 3 5 
5 55 93 0 0 3 5 
^ 55 93 1 2 2 3 



N - 59 
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TABLE 27 



Grade 2. 

Item • Agree Disagree • qncertaln 

1 ^ 47 0 .2 

2 -41 • 1 7 

3' .• 16 •" , 9 . ' 4 

4 - 38 ^ 5 6 . 

5 ♦ 43 0 6 

6 47 1 1 

7 4? 0 • ' 0 

8 47 0 2 ' 

♦ of returns 49 ' ■ • ■ 

Grade 3 



Item 


Agree 


Disagree 


Uncertain 


1 


48 


0 


5 


2 


-47 


0 


3 


3 


45 


^ .3 


4 


4 


33 


4 


12 


5 


47 


2 


3 • 


6 


50 




■ 2 . / 


7 


47 


0 


4 


8 


47 


2 


3 


i of rettims 


53 
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i'- Table 27 (continued) 

Griide 4 



Item 


Agree 


- Disagree 


Uncertain 


1 _ • 


53 


0 


.3 


z 


46 


2 


7 


3. 


35 


10 


10 


4 


39 


4 


12 


« 


50 


,2 > 


3 


6 / 


50 


1 




7 


47 


1 


7 




47 


2. 


5 










♦ of returns- 


56 







f rade 5 



Item 


Agree ' 


Disagree 


Onc^rt 


1 • , 


55 


2 \ ^ 




2 


51 


2 


2 


3 


42 


5 




4 . 


44 


K 












5 


51 


3 ■ 


3 


6 


52 


° 2 


3 


'7 


51 


2 


6 










8 


54 


V .1 


4 


# bf returns- 


59 
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Table 27 (continued) 



Grade 6 










Item 


. Agree 


Disagree 


Uncertain 




1 


38 


0 


5 




2 


36 


4 


-3" 




J : • . 


25 


12 


6 




4 


31 


6 


6 




5 ' 


39 


3 


' 1 , 




6 


39 


2 


2 




7 


39 


2 


2 




8 


26 - 

\ , . 




3 - 




i of returns 


43 


a - 


s 





» 
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Table 28 N^^f . 
Sumnary of Responses to Parent Questionnaires 

Grades Tuo^^^Six 

^tem Agree Dlsagret^ Uncertain 







# 


% 


# 


% 


# 


% 


1, 




241 


93 


* 2 


1 


: . 16 


6 


.2 




221 


85 


9 


3 


22 


8 


3 




183 

>• 


7d 


39 


15 * 




12 


4 




185 


71 


21 


8 


, 49 


19 


5 




230 


88 


/ 10 


4 


a. 

16 


6 


6 




238^ 


92 




2 


12 


S 


7 




233 


90 


5 


2 


19 


7 


8 




211 


«5 


19 


7 


17 


5 



# of returns 260 
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MBOPOIID POBLZC SCHOOLS 1978«1979 
MBDPORDf MASSACHOSSTTS 

Titl« I • Lmap 



Grade - Klnder^arf n Date 
School 



Parent Quaattonnaire 

agree disagree Oncertalf 

The XJSAP program has helped my child to 
express herself/hisuielf and to understand 
what other people say to her/hin. 

2. t}ie LEAP program has helped my child to 
hav^ a favorable attitude toward school. 

3 • My child likes the extra help she/he is 
^tting in the LEAP program. 

4. Z think the extra help LEAP provides is 
effective* 

5. X think my child's participation in the 
LEAP program this year will help my child 
in school next year. 

6« Z think my child should continue in the 
.LEAP program next year if she/he requires 
supplementary instruction. 



tmoFo m PUBLIC sch ools 

MEOPORDf MA8SACBDSETTS 

Tltl« I f- LBAP •78-*79 



Grad« Onm 

School * Date 



Parent Ouestlonnalre 



Agree Dleagree UHcertain 



1. The LEAP program has been of help to 
my child in his/her reading • 

2« The LBAP program has helpedxany child 
to have a favorable attitude toward 
school • 

3« My child likes the extra help he/she 
is gettimgr in the LBAP program. 

4. t think the extra help LEAP provides 
is effective • 

5* Z think my child's participation in 
the LBAP program this year vill help 
my child in school next year. 

€• Z think my child should continue in the 
LBAP program next year if he/she requires 
supplementaryHnstruction and the program 
is available at nqf chile's grade level. 



It is not necessary to v. this fonor but we appreciate 
your^ comments* 
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MEOPORD P0BLXC SCHOOLS 

MBbPORD, MA88ACB08ETTS 1978-1979 
TITLE I - LEAP 



6rad« Two to Six 

School . • Date 

Parent Quaatlonnalre 



Agree Diaacfree Uncertain 



1. The LEAP program haa been of help 
to ny child in hlaAer reading. 

2. X think ay child's attitude toward 
reading has Imp r o v ed because of LEAP. 

3. My child is reading more books for 
enjoyment in oir ^ut of^ school than 
he/she did last year./ 

4. The LEAP program has helpedXmy child 
to have a favorable attitud^ toward 
school. 

5. " My child likes the extra help he/she 

is getting in the LEAP program. 

6. X think the extra help LEAP provides 
is effective. 

7. I think my child's participation .in 
the LEAP program this year will help 
my child in school next year. 

8. I think my child should continue in 
the LEAP program next year if he/she 
requires supplementary instruction and 
the program is available at my child's 
grade level. 



It is not necesstary to sign this form but we appreciate your 
itss 
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Conclusions 

. 1* Students mada excellent progress in the subtests of 
the Metropolitan Achievement Test and the tests of Phonics and 
Structural Analysis* 

2. Kindergarten children made substantial gains in Letters 
and Sounds and in Aural Comprehension. 

3. Substantial gro%rth shown in perceptual-motor skills 

by participants at each grade level. 

4. Sixth graders %rho participated in the Career Awareness 
program apparentyl acquired an awareness of occupations, .clusters 
of occupations, and specific information about careers. In^ - 
addition they showed growth in self«a%rareness and in positive attitu 
des about careers. In addition they showed growth in self- 
awareness and in positive attitudes about careers. 

5. Bach grade level showed improvement in behavior and 
school attitudes. 

6. Parents expressed positive feeling and support of the 
Title I program « 

7« Facilities in most buildings are adequate. Instructional 

resources continue to be excellent. 

♦ 

8. A high quality inservice« program has been maintained, 

^although need to orient new staff will continue. \ 

9. Active parent involvement through the PAC continues to 
be an exemplary feature of the program. 



ReconBBendationa 

,1. The Career Awareness program should continue with the 
career awareness teachers devoting full-time to this program 
among children in grades 5 and 6, and j>ossibly in grade 7. 

2. The Title I program ^uld . be ^extended to seventh . 
grade (JHS) if ^ssible, to assure that continuing growth in 
comprehension and study skills occurs at the junior high level. 

3« Increased emphasis that is now being given to comp- 
rehension in the upper elementary grades should be continued 
Comprehension should receive eo^hasis from the second grade on. 

"^. 4. Reading specialists should further refine their select- 
ion of supplementary diagnostic tests to reduce redundancy. 

5. Reading specialists should endeavor to provide' to upper 
elementary child^ tostruc^lbn i is embedded 
in meaningful cohtext so as to avoid isolated drill of which older 
chiidren: may' be less tolerant than younger children . Fifth and 
Sixth graders ehould be instructed in the );oncept of base words 
and in syllabicition. 

6. New staff i«ill require orientation to an integrated 
language-arts approach and to the need to coosdinate efforts with 
classroom teachers. \ 

7. Although physical space is adequate at most Title I sites, 
the inadequate facilities at the Tufts sc'hopl continues to be a 
detriment to the Title Z program's implementation. LEAP should be 

assigned! to a regular classroom at the Tufts School as soon as 

' - ■ ^ i 

possible.* Adequate facilities should be assured at any new^ sites that 
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LEAP is to service in 1979-1980. 

8. An effort should be made h>j/ t^ti» achooi system to 
ensure that nev staff remains with tJm pttygrva for at least 
cwo years* This wpulA ensure t>uit prcefran st^iff does .;ot 
^becone transient t In this way the Ti'tle Z children would con- 
tinue^^'tav benefit from the high quality of instructional 
services that spesult, in part, from the insenrice training *and 
supervision the program affords its teachers* 

LEAP PAC Newsletter/ distributed to all LEA^ parents 
should be continued with expansion, if possible, of ideas for 
parent activites to promote carry over of children's learning. 

10. Leadership training for city«*wide PAC should continue 
to examine techniques for improved and expanded participation of 
local PAC groups • 

lie LEAP'S validation as "exemplary" is a significant 
recognition and should be appropriately communicated to the 
school Committee and the COTmunity as an'indication bf its con- 
tinued strength and effectiveness « * 



state Hide Validation 
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Tne Conimp. .vyealth ef . v :as5ae.hu5^*v:ts . ' ■[ 
Department of Educatbn . 

54 Rindge Avenue Extension Cambridge, MA 02140 

May 18, 1979 



Mrs* Elizabeth Miles 
Title I Director 
Old Medford High School 
10 Hall Avenue f 
Medford, Mass. 02155 

Dear Mrs.^ Miles: 

^ - ^ 

I want to take this opportunity to congratulate you and your 

^staff far being recognize?^ as an exemplary Title* I program in 

Massachusetts and selected, to receive state validation. ' , « 

Indications are that your presentation was well recelve'd 
at the" State wide Title I Conference in Hyannis. People were 
most complimentary. * \ 

i'ra proud of your accomplishment and glad that I have the 
privilege of working with. ^ you. 

\ Best wishes for continued Success In your Title I Program. 

Sincerely yours, 

Shirley M. Roberts 
Education Specialist, ill 
^itle^ I, E.S.E.A. • 



SMR/ar 



lv/:SDFORD PUBLIC SCHOOLS 

10 HALL AVENUE 
MEDFORD. MASSaCHLSETTS 02155 
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OARYL w.'PELteriHR. - »^ ^ May 24, 1979 

SUPCRINTEfsTDENT OF SCHOOLS 



Mrs. Elizabeth N. Miles, Director/ Supervisor 
Title I Program . * . 

Medford Public Schools 

Dear Mrs. Miles: • • 

The School Coimnittee, at its Regular Meeting held on Monday, May 21, 
19/9, voted: 

"That Assistant Superintendent Murano's report be received 
• and placed on file and that letters of commendation go . 
to appropriate persons. 

• "That the School Conmittee's commendation include -the 
^ statement that the School Committee is especially proud 
' to have our Medford Program cited as one of only ten out 
. of approximately 500 programs in" the State of Massachusetts. 



Sincerely yours. 





Daryl V. Pell e tier 
Superintendent of Schools 



cc: Mr. Murano 
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Congrmtulatlons lEAP 



^1^- JIS^^l^^ selected as one of Massaehuaette' 

otttatanding Title I programs and received special atate validation. 

i^ilf^. 4i^°^5^ PWss of analysis of evaluation data Indicating consist- 
ent gains In reading achievement scores over a period of three yeara. The 
^^""^ verified by a team of evaluation spedallsta vbo 
oriJJf JJ^ft''^^^ evaluation data, activities, methods Sd p«>cedures. An 
^I^ftU^^rV^ required vhlch Included Interviews idth key personnel 

JJ^^!?.!^? P'^™- Samples of all Instructional materiala developed 
^^^V^ll^^^^^ a^OJlclt dpcmented reports tare 

the Dlr^or of Title I, EUzabeth N. mies. These documented reports 
were carefully examined by local, state and federal authorities brfore a 
declalon was made to aprprove the program ftor validation. * 

^ ftnopams thus approved We awarded statewide recognition by the State 
Department of Education and the Title* I Dissemination Project. 

^ If you would Uke more Infbnaatlon about Medford's Title I Program EEAP, 
SSe I representative Hated below or call 396-f>800 Bxfe^ 310, 



The mcflibera of the Piirent Advlsoiy - Council are 
this honor and recognition of M^ord's iJtle I lEAP. 



COLUMBUS 
FRANKLIN 



HMJCOCK 



HERVET 



KENNEDY 



Mrs« Carol Duffy 
Mrs. Jean Splnettl 



EARENT ADVISORY COUNCIL 
SKAN 



^^Mr». Diane O'Rhre, TUPTS 

Ylce^Chalrperson 
Mrs. Nina Cincottl 

ST^CIZMEBT 

*Mrs. Frances Amarl^ 

I^st Chairperson Advisor 
Mrs. Lillian Ihsogna ST. JOSEPH 

♦Mrs. Frances ^Beny^ sT. FRANCIS 

Recording Secretaiy 
Mrs. Nancy Durkee" IMMACUrATE 

CONCEPTION 

Mrs. M^lyn DeVltto 

Mrs. Geraldlne Orlaudlno ST. RAPHAEL 



Justifiably proud of 
Program* 



Mrs. Catherine Bates 
Mrs. Syiyia DlPLacldo 

*Mr8. Nancy Jovannl^ 
Chairperson 

Mrs* Qolly Shannon 
Mrs. Diane Buonopane 

Mrs. Margaret Regan 

Mrs. Roseleen 

DelloRusso 
Mrs. Doris Flynn 
Mrs. Robert Hibrtlgan 

Mrs. Diane CosteUo 
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. . REMEDIAL READING SPECIALIST - 1978-1979 

i 

There are three main objectives of tTie role of the 
Title I Reading Specialist: 1) Diagnostic 'evaluation and prescription 
of specific children in the program^ 2) the teaching of reading to 
children, 3) staff development and ^rent education . 

In order to eccomplish the first objective, diagnostic 
ev^alaation and pre4;<:^riptlon, -the Eecedial Reading Specialist begii:s 
the year by testing individual children for vhom he or rhe is responeibi'^ 
The Remedial Reading Specialist uses the Woodcock Reading Kastery Test 
and the Durrell Analysis of Reading Difficulty as well as the Title I 
tests. Prom these test results, individual prescriptions are written 
and remediation begins. Children are seen four or five times a week, 
for thirty minute sessions, in small groups or on a one-to-one basis. 
The Remedial Reading Specialist is wholly responsible for the reading * 
programs of these childrea^ An evaluation is ^usually written for ^ach 
child tested. Thi*s evaluation includes test results, test behavior, . . 
strengths and weaknesses of the child and specific recommends t ions for 
remediation. Tliese evali^ationfe are used at CORE, evaluation meetings * 
and vare placed In the child's LEAP folder and cumulative folder. 

The second objective is teaching children to read. At the 
beginning of the school year, the Title I Reading-Specialis t and the 
Language Arts , Instructor determine which children have the greatest ne* r 
in reading. These children are «teen by the LEAP Read tng Speciallsr'. A 
multjL^medla approach Is used, incorporating tapes , films trips , overhtad 
projectors, the Language Master, IToxcom and language experience In their 
lesifons* AMany times, skills such as vocabulary, comprehension, and 
crcfatlve writing aje built into units of study, such .as the newspaper 
or the Ame^rican Revolution. 

; ' ■ ■ ' - ■ • 

\ 

The third c ective is staff development and parent educaticr - 
T.his objective is accomplished through in-service meetings', parenr » 
workshops, open houses and individual &nd group consultations. In the 
fall, Ms. Eleanor Griffin, LEA Reading Specialist , spoke to the staff 
about the teaching of comprehension skills. She discussed methods and 
displa^ycd materials that are effective in.thls ar&a. In February, tht- 
Title I Remedial heading Specifllls t s rr anged s neetir.g the Hassach-j- 
setts Educational relc'vision Center (ME^) in Cambridge where t/ne staff 
viewed the video-tape "Per spnalizing ReaNding for Children'' frca'the seri' 
"A Child's Eight to Read". We then led \ discusaioi. sr^d di^plsyec 
materials concerning Ir.dividualisation. In che spring, Stacey Lrtssler 
of MET^conducted a vcrKshop for the Parer.r Advisory Cou^ncil and njehberr 
of the. LEAP staff 'on *'How Parents Can Use Teievislou effectively vlth 
^ ' .. ^ ' 

iv ' 

o • ■ . SI ' •■ ' ■■ . 
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with Their Child to Inrpr'^ove Reading'^ The Remedial Reading Special \st^ 
also attended the open houses at the targe t • schools. Another aspect 
of stajEf development is individual ■ and group • consul tatton • ,The 
Remedial Reading Specialist: meets witb the child •s clas)»room ceacli^r 
to note progress of the cbild, compare test results an4 discuss^ reading 
materials andl, methods used. The same type of -^onsuLtation occurs^ith 
LEA Reading Specialises and Learning Disabilit^i4i^--7ucors ^ The Remedial 
Reading Specialist par t icj^pates in group consu^^lcations with other 
specialists la Title I since a child may be seen by more than one 
specialist. At these meetings, the Specialists share information, tnerh 
and materials, each-'srres sing his or her ovn particular disodpline ye;:' 
integratin^g all knowledge so that -^he most ruiceble educctioaal -^lan. 
is devised for that child. 

During the year, the Specialists attf^ndec the annual Srace' 
Title I Conference in Hyannis. There the Remedial Reading Specialists 
described the Title I program through the i-^ disciplinary approach used. 



TITLE 



1978-19:5 



SHERLIE R. WEINSXIN, REMEDIAL READING SPECIALIST 



Number of cbildrcn referred '35 

Number bf children that received help 28 

Number of children diagnosed 38 

Number of children that have shoved 
gains * • * 26 

Number of children that should 
continue to receive supplementary 
instruction 15 

Number of children dismissed 

(Including grade six) 13 ^ 

Number of children that have received ^ 
CORE evaluations 1 
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TITLE I - LEA? 



MARIE MELICAN; REMEDIAL READING SPECIALIST 




Number of child.ren referred 31 

NtuDber of children receiving special help 30 

Number or children who showed gains 29 

rJumber of children who should i^ontinue to 

receive supplenentary Instruction 15 

Number of children disi^issed (Including 

grade six) 15 

Number of children thc^t have received CORE 

^'Valuations 0 

Number of children diagnosed for the year 78 



\ 
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SCHOOL ADJUSTMENT-COUNSELOR 



The current school year has again illustrated the continued 
. and growing need for adjustrient counseling services in the Title I - LEAP 
program. This year, there have been more crisis-intervention referrals and 
short tera involvement with families and children in need. More families * 
and children haye been referred to cozanunity agencies this year than in 
the past school years; 

The School /. jjus::Tnent Counselor continues to act as a consultant 
to the Title I srr^rf, ij ssroom teacpers, principals arid other school 
personnel. Whenever possible, ho^e visits are" made to parents at their 
request. Children are counseled on an individual basis approximately c^ce 
per week. 

The goal is to insiire„ that all students in the Title I profei^B 
have a rewarding and positive school experience. " / 

In ccmclusion, the Adjustment Counselor remains an important 
memb^ of the cearn of specialists' services provided to Title I students.' 
The Adjustment Counselor works to he\,p £>tudents and their families to seek and 
gain energy fron services offered by the^school, the LEAP program and the 
cominunity at large. • 

Total riUmber of children referred to the Title I Adjustment ' Counselor 
for the school year ISlS-lSj^ 50. ' 



ERIC 



9^ • viil 



TITL2 I - LEAP 



MARIA LABUKAS, ADJUSTH^^n COUNSELOR 



Number of childrea referred ... 

Number of children receiviag specialized 
services 

Number of childrea oa observation 
Number of ch-ildren dismissed 
. tlum^ber of referrals Co outside agencies 



r 



\ 
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SPEECH ASP Lr..;GDAGE SPECIALISTS 



Communication, as Indicated in cha Language, Education, Acceleration 
Program , is the focus of ti.j Title I Program. 

Listening and speaking skills (important among the program's behavioral 
objectives) are the first two steps to succerrsful communication and educational 
functioning. Deficient speech and language skills can impair one's ability to 
learn, whether in" the form of ]a learning disability or overall low academic 
performance. . - 

Responsibxlitie's of the Speech and Language Pathologists include, but 
are riot limited to, evaluation of communication behavior and devis .ig inter- 
vention prograins. At the beginning of the school «year, the LEAP Speech and 
language Pathologists ''/.agnose problems exhibited by children through formal at;d . 
inforcal testings Formal testing procedures include various language tests^ as 
wail as tests of articulation competence. Problems may reveal themselves as 
d-.ffxc!ilti2is in processing language at the level of phonology, morphology, syntax 
and semantics both in decoding and encoding tasks and affecting both the spoken 
^nd writcen forms of language. . ' • 

The Sreech and Language Pathologists develop individual programs or 
therapy. Children selected i^re scheduler' for therapy once or twice a week in 
coordination vi\-h the ''.programs of other LEAP personnel. Throughout the year, 
frequent cont>-iCt and> consultation* is maintained by the Speech and Language 'lo 
gists with other LEAP staff members and classroom teachers. . The philosophy c 
the trogr^m is based upon a team approach for effective treatment of the tota^ 
child* Vfh^.tn a child ir> the LEAP program has been referred for evaluation ,by the 
CORE Evalu^it: i T -ar,, the Title I. Speech and Language Pathologists provide inpUt ^ 
ani are often a-.:<^^ to p^aticipatfe in related conferences^ In addition, the 
?-;ek^cb --"Od l^ri'iv. '^T ^v/jiolc ists meet with parents to disciiss and evaluate the ;^^'^ 
tatMs' of, thdir ':niJi:!reri. Chil<?ren dismissed from formal therapy of ten continue: 
ijo an objjervati.n. ba^ifit. - . # ^ 

The Speech anc Lar^g^age Prthologists are responsible for -raff in-service 
tr.iiniafc sessions. Deronst-at V'-s of instructional procedures and techniques for 
developi::'? cc::,fua:tication skiUi' ^ thif classroom are presented. The Speech and 
U^ngu^ge Pathologists lIso attend state and national conferences in oi^der to keep 
abreast v^th current res^a^ich anc, progranai-ing in the fie?'i. 



A clinicci affiliation^ prcgran i? ireintained v: th Northeastern Un 



to provide training for graduate students in the field of ccrrxunication di;;crders 

82 children we're refer re^l to' the Speecli and LanpuaF^. Specialists for the \ 
school year 19 7S- 19 79. 



. ersity 



DONNA PAUL, SPEECH AND LANGUAGE SPECIALIST 
Number of children evaluated 

Number of children enrolled 29 
Number of children on observation 8 
Number of children terminated " , " ■ ■ 
Kumber of children continuing 18^ 
Nj^mber of parents contapted . 



/ 
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MICHELINA PHILLIPS, SPEECH ANI) LANGUAGE SPiECIALIST 

Nui^ber of children evaluated 147 

Number of children enrolled 27 

Number of cMd.dren on observation . 36 . 

Number of chll\ren terminating 6 

Number of childie^n continuing * 21' 

Number of parents contacted^ ' 37 
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PHYSICAL EDUCATION SPECIALIST 



• The Physical Education Specialist continues to prox'-ide small 

group and individualized physical education experiences for identified 
children irt the target schools.; The Physical Education Specialist sees each 
child once a week for a half hour . usually in a small group. The activities 
and skills involved in the sessions cover a broad range of physical education 
experienceis • The Physical Education Specialist works cn meeting the child's 
particulai: motor needs and also teaches them specific sports skills . The 
Leap' physical education program continues to serve as a sui^plement to the 
existing physical education program and aids the identified children in 
meeting its performance objectives, j 

This year, the Physical Educat^ion Specialist cpntinues to provide 
information on Title I children to the CORE Evaluation Team,' and assists thesrt 
itx assessing the^ children's psyco-motor needs, - fiie Physical Education 
Specialist participated in two workshops the staff conducted at the Multi- 
City Parent Advisory Council Conference and the Annual State Title I Conference. 
In addition, the Physical-'Education Specialist, presented two in-service wor^ 
shops to the Title I staff and participated in child study sessions with 
classroom teachers and* the Title 1 staff. The Physical Education Specialist 
Is available fox parent coni «».rences . 

The pre and post evaluation device used again this yer^r was the 
psyche- 'uD'« or development checklist that was developed three years ago. 

^ This year the criterion used for selefcting children for the LEAP 
physici. education program was a referral from a classroom: teacher, LEAP instrucco 
or -a school department specialist. 

. . ^ One of the aspects that makes the LEA? program unique is that it 

provides the ser^/ice*; of a Physical Education Specialise. It is felt chat 
physical education an integral part of -the Title I program. The philosophy 
of LEAP is to utilize team approach in working with the total child. There are 
language arts instruccoi^s and remedial reading specialists to work vithin- the 
child's cognitive donein and oil adjusr.tsent counselor for the affective d^xain. Tr.i 
leaves the all important psycho-actor realm for the Physical Education Specialise. 
Studies have shown chat children wlio are experiencing learning difficulties often 
display gross and fine motor problems as a is^Tiiptom or as a cuase of tne iearning 
problem. Due to peated' failures in the iklassroor. and on' the pla^^ground, LEZ-P* 
children of ten 'develop very poor, self -inages. iiy i^'ork v .:iese children in 
small groups, help can be provided to develop rhe physical anr social skills 
needed to function successfully within their peer group. 

Total number of children referred to rhe "izlo 1 'LZAP Physical Lcucati'^r: 

Specialist for the school yenr 1978-1579 - ^ llO 

* * - 
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M2DF0RD PUBLIC 3CH00L3 
HEDFORD, ilASSACaUSETTS 

TITLE I - LEA? .. 



PAUL MATTATAi-L, EfffyS^AL EDUCATION SPECIALIST 
Staciscics 1973-1979. 



1 ' 

Number of children referred • 120 

Number of children diagnosed 145 

Number of child ren receiving special help 114 ' 

Number of children dismissed \ 20 
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State Activities 



Project 



A CoopefOtive Project Serving Compensarory £duCt:tlon 
Rooms 612-613 Staffer Office Building 20 Providence Street Boston. Mossochusetts 02116 (617)426-6324 



•Mat/ 14, 19 7.9 



We a-t ^^-e P-c6 i em-cna-C-can P/io/ec-C-x'^-c^/i to thank uoa ^ox 
tkz tlmz and zf^f^on^t that uca ]pat ^oKth In hzZr^Zna to rf^akz 
thz thlxd anniial £;(:atz Tlttz I Coni^zKzndz tKatu a '[CzlzhKatlon 
c Saccz6 6^ . Ovzx onz handKzd conf^zKzhzz zvalaatlon f(o^m6 
we^e compZztzd and KttiiKY^d. OvzKatt, zvzKijonz u)a6 ptza6zd 
aUth tfiz vojidz va/i^ztu a<^opic6 and thz qaat^tu oi matz-XA^at 
pKZ6zntzd. Voii aKz (ce^camV to kzvjLzv^ thz6z zvaZaat^cn <oKm6 
anyt^mz. ■ \ 

In planning fcA,%^Kt yzax' 6 di^n<zKzncz anu ^aQgz6tion6 fj/^otn. 
uoLL* would be most bznb4^clal. PlX^z -f^Q-zl ^Aee to ic.iitz ok 
caZt a6 lolth uouK J,dza6^ and 6aQQZ6^!^n6 ^ . ^ - 

Havz an zn j ouabZz 6LirtmzK and loz iooh ^oKv^a-xd tc u'oKk^ng 
lolth liou da.ilnQ thz 1 979 - 1 9,80 6ckcol uzaK. 



SlnzzKzttj , 

SandZ LambzKt rr'JoaHi r^xank / CZ:alKt kndzKion 

PKOjZzt VjLKZztoK ^ cdlton. VaKznt 1 -■oKndic: 

. ' CocKd^n:^X:o^x 
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^or s tate and federal administrators 

j ': '■ 

LEAP gives demonstration 



MEDFORD — Members 
the city's Title One-LEAP- 
'ogram v/ere invited to 
ake a presentation to state 
id federal administrators 
i a restilt of the local's, 
oup being cited as one of 
e most outstanding Title 
le programs in Massa- 
usetts. 

According to Medford's 
SAP Director Elizabeth N. 
iles, seven staff Members 

the group presented a 
sdia show on multi- 
iciplinary teaching, 
rhe seven members who 
rticipate in the Hyannis 
ite Title One Conference 

Hyannis are Patrice 
Mare and Jame^ Mar- 
no, Title One teachers; 
trie Melican, reading ' 
."cialist; Paul Mattatall, 
ysical education 
(cialist; Kathleen In- 
aro, a Title One teacher 
1 Media specialist; Maria 
bukas, adjustment 
mselor; and Mrs. Miles, 
ledfdrd's Jitle- One- 
AP program is one of the 
t in the state to receive 
Jidation;" or approval 
I ^commendation for its 
gram, said Mrs. Mil(^s. 
ledford's Title One 
AP program received Its 
lidation" earlier in the 
r after state and federal 
linistrators reviewed its 
anization and granted 
roval. 

n that b^sis, the group 
invited to »^ ake its 
mentation at the state 
Terence. 

rs. Miles said the seven 
riter^ based their media 
mentation on how a multi- 
Ipllmry'^t^sm of com- 
lieations specialists and 
Cher*- ^l^evelop,ed 
ents'skiUir . 

cOnt LEAP pro- 
us are lederally-funded 
nation programs design- 
to supplement regular 
isroom learning of 
[ents who reside in 
iomically and culturally 

roYi-^ed areas. 

cKJL^ stands for 



Language Education Ac- 
celeration Program. The 
Medford program Avas 
granted some $397,000 in 
federal funds to run its 
15^78-79 program. 



Raphael's, and Immaculate 
Conception. 

The Massachusetts Title I 
Validation, d< ascription and 
dissemination .of effective 
projects is a process design- 



Twenty-one teachers and^ ed to identify^ validate and 



specialists are on the staff of 
the city's Title One-LEAP 
program to service students 
from eight public and five 
parochial schools. . 
• LEAP . programs are 
available to children in 
grades kindergarten 
through six who reside in the 
following school districts: 
Columbus, Franklin, Han- 
cock, Hervey, Kennedy,- 
Osgood, Swan, and Tufts. 

Children who live in those 
areiis and who attend the 
'following schools are also 
eligible: St, Clement's, St. 
Joseph's, St. Francis, St. 



disspminate ' information 
abouc exemplary Title I pro- 
jects?The process is focused 
on "practices whic ^ have a 
direc * and measurable im-. 
pact jn student achieve- 
ment in basic skill areas. 

The lengthy process con- 
. sists of five steps.. First, the 
Massachusetts Tille I 
regional sujpervisor; respon- 
sible for individual Iprojects 
must recommend tiie pro- 
ject^or validation. The sec- 
ond ^tep involves a special 
committee's examination of 
existing documentation con- 
cerning the, effectiveness of 



the prdject. This committee 
consists of individuals ex- 
perieced in the evaluation, 
A^alidation and dissemina- 
tion of educational pro- 
grams. The dodmient^ion 
includes the evaluation 
reports over a period of 
years concerning impact on 
student achievement. 

The committee looks for 
consistent evidence that the. 
Title I project had a signifi- 
cant impact on student 
achievement and other im- 
portant educational out- 
comes. The third step is an 
on-site validation visit by 
curriculunr and evaluation 
specialists who provide ad- 
ditional details concerning 
evidence of impact at^d the 
essential elements which 
define the exemplary com- 
ponents of the project. 



MEDFORD (MASS.) DAMY MERCURY 



MONDAY, MAY 14 
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^DiPiaqdo '^e^ ^he -varjoiis-iob (careers ?n... 
^ledford Title^bne. Left to right sarer Paul Mat- 
Tajall/fvTitle One physical education specialist: 

' Connie Pustorino and Susan Barbati, carper 
awareness teachers; DiPlacIdo; Syivi 
.... • ' -a - ' ' • • 



OiPlar io,; Parents' Advisoryf 'CouncH \PAC) 
^^epresentafive from the Swari School-In Med- 
sof Mrs. Peggy Rehan; PAC reprfesentative 
from St. Joseph's School; ao'dTitle One Direc: 
lor/Supervisor Elizabeth N.^iles, ' r ^ ^ 1 
, - * V (Tom Histtpt^ofol" 



Pdrehts} tedch^^^ admiriistratets 



T 



?VJ1? - 



lvL\LDEN^— More than 255 parents, teachers and 
administrators from 10 school districts attended last 
week's Title One Multi-City Conference, sponsored by 



tie One teachers in Maiden* Who derr onsfrated he w 
We reading and ^nath program for these ^^tudcnts a 'i.* 
taught in Maiden. '- r*-; - , w* v. . . 




Everett,^Medford. Haverhill, Lo^v a, Lyrm, Mewipn 
Revere and*Son:srville attended tiic day-long event 
which offered a series of 'vor^kshops and gucstion and 
answer periods geared to'^ards hew developments 
and a better understanding of rhe TlMeOne program. 

• Title One is a federaJIy-funded proipram which 
provides remedial help to chldren - who; live in 
econotricaUy-distrer^ed sections of a cit>" and who 
showevi .ence of an academic need.. - • 

• Daring ttie tonference, parents had the op?orti:ni* 
ty to. learn how each conimunJty >hnndle5 students 
enrolled In Title One program: ^ Ideas and various 
teaching methods were shared at 5he event, which is- 
the fourth one to be sponsored by Maiden Tiue One 
program. * 

'Workshops Included one conducted by Carmen 
Atone and Eileen Surrette, both junior high school Ti- 



hroiigh various teaching methods. 

, Shirley Roberts. Malden*s ha :5on person the 
S:!*iie DeparUTicnt of Educ:^UQru '^'^-H rro^ ulf^s 
federal funds for the cof.Ur^u^-jnn-.rf - # ::le3 : ^ pro- 
gr.ims, discussed here r Di*> as a zcp r;:: I -v^ -erv :*^.«r/ 
the conference. . 

The commiltee^ which wa5 rrs^on'^ir frr r^on- 
ductmg the conference were: Batiey Weiss, chniruer- 
f-on froni Malden;Dorc!hy Do »erty. 5<^c • ry fror.i 
ArHngion; VjT junta Barton, iricsi^rer f:n-%-Lrrji. 
AJice Pagslurio. cnaiiperson u tiis Pareru. Ad\ i^ory 
CouncU from Rpvcre; Marie H^mmcnd. ^^ri'.: ^ ccrir* 
dmator from Somervtlle; Lorra:ne D^^-hv, ipr r rn; 
coordinator Jrom Evexctt; "Sharon Cc-::$r;xr'*:tu 
chairperson tof 'this? parent Sidvisorv- cwt,zil i"T.:i^ , 
Eve^i tt. and Ann -ray, parent co9rd;naior |rcm 
Lowell - 
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MEOFORU . *Two lasl meeting 'st, and Frances Amari, 9 lo tleveloiJ more eltecUvo 

flo the advMryi vAat took place at a^*M^ liUe-One program! One 





"^i .^^Wrs. O'Hare Is '- vice- were uBlan losogna. 

' 'chairperson and Mrs. representative from, the 
'.AinraI,pastdiairperton,of ' iktncock School; Nancy , 

the Operation Language lovannl, PAC chairperson . 

Education Acceleration and Tufts School represeo- • 

Program Parent Adviso^ lative*^ Francis Berry, PAC. , 

Committee In Medford. recording secretary and 

LEAP U a federal^ funded Harvey School rcprescn- 

; ianaiage arts program at 13 tative. 

public and p^ochial schools Also, Sylvia* DiPladdo^ 

' \ , ■ . serving thedjy. swan School representa- 
■f JaS^I^»°''~^WJve; Maria (^,J^ 

SSu^fS ■ JI.>Snrfinl School; Catherine Bates, 

je^.the informaUonar^^^^^^ 

. . Mrs. Amari'and Mrs. Clement School; Margaret 
. aUare »oId of workshops at ncgan, St. Josqih Sdjod; 
the conference focushig^pn Caroi Piiffy, Columbus 
"ways to which parents can School; ^tbleen SodamV. 
:/ work with schMl Dersqnnerg^ 

* • AJso^ on the PAC for' 
, • lwi-79 are Jean SptoelU, 

Culumbus School; Nhut On- 
CPttl, Fr9nklin .School; 
Marilyn DeVHto,* Kennedy 
School;' Geraldine Orlan- 
-dino, Kennedy School;, 
^7 Boseleen DeUo Russo, St 

Francis School; Joan- 
LeBradti. St. Joteph 
Sdiool; and Diane CosleUo, 
St. Baphacl School. 
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?«S^Jir^?I«"H^"^^^^^ OlPlacldp, Maria ijCu$lck, Catherine iates, Doris 

ISSJJ »"«fPlW8 who Flyno;-Eirilly Shannon, Marflaret Re^8n; djrorouf- 

•^2SS^» SrS 5" '•S ^np?les/andj fy, Kathleen m^o, Nancy Durkee. and Elizabeth 

;AMWanrjjernte^^^^^ N. Miles, superijlsor-dorectiof LEAP. • 
jSnoMfn seated, from left, Lillian Inwona*^^^^ . • (Photo by June Livingston) 
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